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School Language Policy
training teachers
Community Library
READING CLUBS
As adults we can do much more to read to children daily
and to feed their curiosity with good books.
Njengabantu abadala kukhulu esingakwenza ngokufundela
abantwana yonke imihla kunye nokwanelisa umdla wabo
ngeencwadi ezinomdla.

promoting multilingual education
Ukukhuthaza imfundo ngeelwimi
ezahlukeneyo

Editor’s note
Daryl Braam

The transformative power of multilingual
education is being demonstrated in
the Eastern Cape and elsewhere in the
country. Initiatives in the areas of literacy
development, policy realisation and
capacity-building are being undertaken
by people in universities, schools, NGOs
and communities. The common thread
in these demonstrations is the belief that
Mother-Tongue-based Education (MTbE)
is essential for children to develop into
being confident, critical and motivated
to contribute positively to society. As an
overarching purpose, this newsletter can
hopefully strengthen and broaden such
initiatives through bringing together a
network of people and their experiences.
The intention is to create a space for
sharing practices and insights on MTbE.
Underlying the focus on MTbE is the

understanding that the language issue
is part of social, political, economic and
cultural transformation.
iZifundo speaks about the broad subject
of multilingual education and this first
edition features policy and literacy
development as themes. It is well- known
that children who learn in their home
language(s) enjoy better quality learning.
While policies are in place for this, the
majority of children do not benefit from
this right. Besides the policy-makers,
the key agents in realising mother-tongue
education are teachers and parents.
I hope that the ideas in this newsletter will
generate interest for these two custodians
of quality in education.
MTbE is foundational to realising quality
in education, within an education
system that is mainly English based. The
central idea is to develop high language
proficiency in both home languages and
in English. But the starting point has to

The newsletter aims to:
provide a forum to share experiences and insights amongst those involved
in language-in-education policy developments.
share insights on matters such as literacy development, language policy
development, materials development, cognitive development and
curriculum development.

be strengthening home languages.
The intention of this newsletter is to
spark further discussion and debate on
the subject of realising bi/multilingual
education. It is hoped that these short
pieces encourage participation in
forthcoming editions, and that people will
share practices that work well but will
also raise aspects that seem to be sticking
points. I had conversations with people
involved in multilingual education and I
am telling these stories here. As the voices
in these articles involve both our views,
I move between ‘I’ and ‘we’ as I share
collective experiences.
I collate experiences to stimulate interest,
enrich practices and help create a network
of people that can be committed to
transforming the language medium issue,
at a systemic level.
Please feel free to share your comments
and experiences with me:
daryl@ecsecc.org
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develop synergies across institutions, organisations and initiatives amongst
those who advocate MTbE, in their respective contexts of work.
provide a concrete basis for a multilingual education network to emerge that
could strengthen provincial initiatives in areas such as literacy development,
materials development, advocacy and school language policy development.

Injongo yencwadana yeendaba:
kukuvula iforam yokwabelana ngamava kunye neengqiqo phakathi kwabo
babandakanyekayo kuphuhliso lweepolisi zeelwimi kwezemfundo.
ukwabelana ngeengqiqo ngokubhekiselele kwimiba efana nophuhliso
lokufunda nokubhala, uphuhliso lwepolisi yolwimi, ukuphuhliswa
kweencwadi zokufunda, uphuhliso lwengqiqo kunye nolwekharityhulam.
ukwakha ubambiswano nentsebenziswano kumaziko ngokubanzi,
nakwiinkampani kunye namaphulo phakathi kwabo baququzelela iMTbE,
kwiinkalo zabo ezahlukeneyo zemisebenzi.
ukwakha isiseko esiluqilima sokuvela kothungelwano ngemfundo yeelwimi
ezahlukeneyo nenokuthi iqinise amaphulo amaphondo kwiindawo ezifana
nophuhliso lokufunda nokubhala, uphuhliso lweencwadi zokufunda,
ukuququzelelwa kunye nokuphuhliswa kwepolisi yolwimi yesikolo.

School Language Policy (SLP)

Parents struggle for
language rights

As parents, teachers and leaders in education we
must ensure that the right to learning in Mother
Tongue is protected, and practiced in classrooms.
School language policies should be formulated
and realised along these lines as one way of
providing quality in education.
Vela Langa primary school in Upington, Northern Cape, has learners
who come from different language backgrounds, including isiXhosa,
Setswana, and Afrikaans. In a conversation with an education activist,
Zolile Prusente, we gain insight into how school language policy is not
always a straightforward process.
Parents at this school ensured that dismissed teachers were re-instated
and that an inappropriate school language policy, that violated the
educational rights of their children, was overturned in a high court.
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School authorities insisted on using
English to teach children who spoke
Setswana and isiXhosa as home
languages. The school governing
body (SGB), supported by education
officials, allowed this practice in
classrooms. However, certain parents,
teachers and activists realised that
children were not coping in learning
through what is essentially a foreign
language. Also, children’s right to
learn in their home language was
being violated. They organised
themselves into an action group and
gained support from others such as
language activists from the Eastern
Cape. Insisting on your language
rights is also a legal matter and
the services of attorneys had to be
secured. Nikki Stein from Section 27
provided this expertise. But support
and mobilisation came mainly from
parents. Parents and teachers then
entered into struggle with the formal
educational structures to challenge the
policy. The SGB and education officials
were disturbed by this opposition
and eventually dismissed two grade 2
teachers, Thelma Magodi and Elizabeth
Prusente, who were part of this protest
for language rights.
Parents decided to not give in but
instead to strengthen their position and
to organise themselves in the interests
of improving learning and teaching. A
group of 49 activists, mainly parents
from the school community, came to
be known as Lungis Umgangatho/
Siamisa Motho/ Maak Die Fondasie Reg.
They challenged the highest provincial
education authorities, namely the MEC
for Education, the Head of the Education
Department, as well as the district
director and the SGB.
After a year-long struggle involving
numerous heated meetings, conflict
situations and court hearings the
Northern Cape High Court found, on the
25 April 2014, the SGB to be in breach
of the South African Constitution
(1996) and of the South African Schools
Act (1996). The court proclaimed the
school’s language policy to be invalid.
It ordered the SGB to withdraw the
English-based language policy and to
involve parents in formulating a school
language policy that would cater for
the home languages of the children.
As a result of the court ruling, the
Education Department re-instated the
two teachers who were dismissed.

Following the court order a series of meetings took place that
included parents, SGB members, School Management Team
members and an education specialist. A range of issues were raised
about the legal process that did not always lead to consensus on the
content for the school language policy. Understandably, tensions
ran high as people antagonised each other over the formulation of
an English mainly or a Mother Tongue (MT)-based policy. Despite
difficult circumstances, parents are in the process of formulating a
SLP that is MT-based.
This experience shows that determining a SLP challenges people’s
attitudes and the process might entail a struggle for language rights.
Being organised as community members/parents and knowing
your rights is essential to protect children from being violated. In
the absence of transformative leadership, mobilising parents along
activist lines is sometimes needed to determine an appropriate
language policy. Sometimes social amnesia creeps in, where the
struggles for a better society as captured in the unrests of 16th June
1976 seem to be forgotten.

Arriving at a school language policy that is MT-based is a
process that can ensure an educational right. As parents,
teachers and leaders in education we must ensure that this
right is protected, and practiced in classrooms. School language
policies should be formulated and realised along these lines
as one way of providing quality in education. The process
that Lungis Umgangatho went through and continues to go
through is encouraging as it demonstrates what is possible if
parents mobilise around the rights of children and hold the state
accountable for quality in education.
Ukuqulunqa ipolisi yolwimi yesikolo esekelwe kukusetyenziswa
kweelwimi ezahlukeneyo yinkqubo enokuthi iqinisekise
ilungelo lokufunda. Njengabazali, ootitshala kunye
neenkokheli kwezemfundo kumele siqinisekise ukuba eli
lungelo liyakhuselwa, kwaye oku kuyenzeka kumagumbi
okufundela. Kumelwe kuqulunqwe iipolisi zolwimi zezikolo futhi
ziphunyezwe njengenye yeendlela zokunikezela ngemfundo
ekumgangatho ophezulu. Inkqubo eyathi yalandelwa yiLungis
Umgangatho nesayilandelayo njengangoku iyakhuthaza
kakhulu kwaye ibonisa okungenzeka xa abazali benokuthi
bahlangane ekulweleni amalungelo abantwana babo futhi
baqinisekise ukuba urhulumente unoxanduva ngokuphathelele
kukusulungeka kwemfundo yabo.

* Zolile Prusente has a rich background in education and is an education
activist who led the process of determining an appropriate school language
policy at Vela Langa Primary. zprusente@gmail.com

THE LANGUAGEIN-EDUCATION POLICY
Exploring the Contradictions

Critical reflection on language
policies is required to ensure that
African languages are used in
classrooms, as one of the most
critical resources in improving the
quality of education.
In the history of South African education, the
Language-in-education policy of 1997 (LiEP) marks
a turning point. It breaks away from the Afrikaans/
English only policy and declares policy for African
languages to be used as language mediums and
as subjects in schools. However, we need to have a
critical look at related policies that came after the LiEP.
In discussion with Prof Elize Koch, we raise three
developments as contradictions in language policy.
Firstly, by the end of 2012, the National Department
of Education proposed a policy dealing with the
incremental introduction of the African languages
(IIAL) in schools. IIAL is being piloted in schools
in 2014/2015 in most provinces with a view to
roll-out in 2016, at one grade per year until 2025.
This policy makes the introduction of an African
language compulsory, at this stage as a subject.
The objective is to introduce an African language
as a third language, beginning in the foundation
phase of all schools. Using an African language
in schools, alongside English, is an essential part
of good education so the idea cannot be faulted,
especially as it will raise the status and use of
African languages in education.
But, here is the question: Why is a separate policy
dealing specifically with the African languages
necessary? Reading and writing in African
languages as a medium, or as a subject, is already
provided for in the LiEP.
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Briefly, the LiEP aims to:
support the conceptual growth of learners
use all languages as resources in teaching and learning
(multilingualism)
improve people’s participation in the economy by providing
quality education; and
design programmes to further develop African languages to
be used for all purposes in society.

Briefly, injongo ye-LiEP:
kukuxhasa ukukhula kwabafundi ngokwengqiqo
kukusebenzisa zonke iilwimi njengezixhobo zokufundisa
kunye nokufunda (iilwimi ezahlukeneyo)
ukuphucula ukuzibandakanya kwabantu kwezoqoqosho
ngokubanika imfundo esemgangathweni; kunye
nokuyila iinkqubo zokuphuhlisa nangakumbi iilwimi zesiNtu
ukuze zisetyenziselwe yonke into kwezentlalo.

The key idea in the LiEP is additive multilingualism. This means that
schools should plan to teach children each others’ languages, so that
they add onto the languages they bring to school. There are 12 official
languages to choose from, including sign language. Statements in the
LiEP extend what the SA constitution declares, namely that, children
have the right to be educated in an official language, which effectively
means African languages. Therefore, the policy encourages the teaching
of African languages as a medium and as a subject.
The most significant change with the new policy, called the Incremental
Introduction of African Languages (2011), is the introduction of a third
and compulsory language. And, it must be an African language. It seems
that given what the LiEP provides for already, a simple addendum to it
and perhaps deliberate implementation, would have sufficed.
Secondly, a significant development contradicting the LiEP is the
Annual National Assessments (ANA) which were carried out for the first
time in 2011. These tests are controlled nationally by the department
of education and is a tool to see how all schools in the country are
performing in languages and mathematics in grades one, six and nine.
One major problem with these assessments is the choice of language
that these assessments are administered in. For example, language
and mathematics tests for grades 4 to 6 are being conducted in English
and Afrikaans only. Effectively, this excludes African languages as
languages of teaching and learning beyond the foundation phase.
Again, this contradicts the LiEP and its directive to use children’s
home language(s) for teaching and learning and (by implication)
for assessment. Children in these grades who have English and
Afrikaans as home languages have a distinct advantage in how they
are prepared for such testing. The approach to testing in the Eastern
Cape Department of Education follows the same pattern as that of the
national department. This contradiction needs to be addressed not only
at the level of actual testing, but also in how African languages are used

for learning, which orientates children’s
thinking and builds their confidence for
testing. Testing is in itself stressful for
them and even more so if it is done in
a foreign language. Such disconnection
between home languages and language
of assessment can be equated with a
violation of children’s language rights.
Thirdly, the Curriculum and Assessment
Policy Statement, better known as CAPS,
contradicts the emphasis on using African
languages for teaching and learning,
which is what the LiEP advocates. CAPS
makes provision for two languages in
the curriculum, a home language and
an additional language. The language
policy of CAPS might imply that African
languages can be languages for teaching
and learning in basic education. However
this cannot happen under the current
circumstances given the power of English
and Afrikaans.
Children generally have home language
teaching in grade R-3, with some English.
In order for them to develop strong
academic ability they need to continue in
their home languages for at least another
4 years, or ideally, longer if they choose
to. This will enable them to know both
English and their home languages well
and to enable them to choose how far to
take either, or additional ones, in their
school or post- school years. Afrikaans
and English are used in schools in
this way and the same should hold
for African languages. However CAPS
stands in the way of such equalisation of
languages in schools, simply because
the languages of teaching and learning
from grade four onwards are either
English or Afrikaans, with the option of
taking an additional language.
CAPS makes provision for home
language speakers of Afrikaans and
English to continue to be taught in their
home languages from grade 4 onwards.
However for African language speakers
they will switch mainly to English as a
medium, especially for children in the
Eastern Cape. Effectively, this excludes
any possibility of using an African
language as a medium in which to learn.
And, Afrikaans is likely to be chosen as
the option of an additional language,
given its symbolic power in the South
African economy. Opting to take an
African language as a medium, or as a
subject, becomes even more distant.

In summing up these three contradictions and looking forward,
we say the following:
Good teaching of literacy in and
through the African languages
needs to be supported by the
national Department of Basic
Education. Therefore national
assessments should value African
languages by including them as
mediums for assessments.
Teachers, School Management
Teams and School Governing
Bodies should be made aware of
how to align their school language
policies to the LiEP. Such awareness
and practical support will help do
away with confusion about the
important role that languages have
in schools. ANA testing in English
and Afrikaans only for grades 4, 6
and 9 sends the wrong message,
namely that these are the two
languages for education. This
general perception contradicts the
LiEP and creates an impression that
this is policy, which is not the case.
To the contrary, the LiEP promotes
multilingual education.

In conclusion, we need to reflect
critically on language policies to
ensure that African languages are
used in classrooms, as one of the
most critical resources in improving
the quality of education.
kuyafuneka ukuba sizijonge
ngendlela ehlaba amadlala iipolisi
zeelwimi ukuqinisekisa ukuba
iilwimi zesiNtu ziyasetyenziswa
kumagumbi okufundela,
njengesinye sezixhobo
ezibalulekileyo nezingundoqo
ekuphuculeni umgangatho
wemfundo.

IIAL, ANA and CAPS need to be
in alignment with the LiEP and
strengthen its implementation as
opposed to contradicting it.
The aim of language policy is
to help all children be highly
competent in both their home
language(s) and in English.

Prof Elize Koch holds an extraordinary associate professorships at UWC and is a
research associate at the NMMU. She has published in the area of educational
testing and in aspects of multilingual education and continues to support grassroots
initiatives in policy and literacy. Prof Elize Koch drafted a note which formed the
basis for this article. Elize.Koch@nmmu.ac.za
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Training Teachers
Pioneering work - the University of Fort Hare (UFH)

The BEEP (Bilingual Education B.Ed
Project) is the first university degree
in the Eastern Cape to thoroughly
prepare teachers to teach in Xhosamedium classrooms.
Training teachers to teach in isiXhosa is an
important aspect of advancing multilingual
education. A shortage of foundation phase teachers,
who are trained to teach in isiXhosa, is reason for
great concern. Currently the UFH is in the process
of offering a bilingual degree in isiXhosa and
English that is customised for teachers. This stands
to make an important contribution to the ability and
number of teachers who will be able to use African
languages, alongside English, for education. Brian
Ramadiro and Dr Namhla Sotuku are leading the
project and I spoke to Dr Sokutu about her thoughts
on the programme.
At a colloquium in 2010, ECSECC invited
intellectuals from Limpopo University to share
their experience with an Eastern Cape audience on
how they developed a bilingual degree in Sepedi
and English. The degree was very successful on
a number of levels, such as, extending the use
of an African language in public domains such
as media services and public administration. But
most importantly, it demonstrated with increasing
student numbers each year, that an African
language can and should be used at the highest
level for learning and teaching. Researchers at
the UFH, drew on this experience and designed
a degree called BEEP (Bilingual Education
B.Ed Project) that aims to develop the bilingual
competence of teachers. Among other aspects, it is
based on the belief that quality education cannot be
achieved through English only or English mainly.
African languages, in the Eastern Cape refers
mainly to isiXhosa and to a lesser extent Sotho, and
these languages have to be used for the highest
academic purposes.

The BEEP’s design is based on the
following points, to:
Develop foundation phase teachers
who are required by policy, to teach
children in isiXhosa, and to address
the problem that these teachers
have been trained in English and
Afrikaans mainly.
Create conditions for trainee teachers
to develop strong bilingual proficiency
in isiXhosa and in English.
Deepen understanding of how
to use dual medium language
methods in classrooms.
Contribute to the development of
African languages to be used in
universities and in other high status
functions in society.
Draw on the successful experiences
from Limpopo University as well as
from University of KwaZulu Natal
on how to initiate, and use African
Languages as learning mediums in
universities.
Collaborate with schools, DHET and
broader networks in the field of
multilingual education.
Teacher training at the University of
Fort Hare (UFH) is offered in a range
of programmes such as the Bachelor
of Education and the Post Graduate
Certificate in Education. Advanced
studies include thesis and coursework at
Honours, Masters and Doctorate levels.
The Funza Lushaka Bursary Programme
and The National Student Financial
Aid Scheme (NSFAS) are state-funded
initiatives to support students financially
with training to be a teacher.
Teachers who enrol for initial training
sometimes struggle with the content
of the course. Lecturers notice that
students become more involved in
procedural talk such as, times to handin assignments, rather than engaged
with the content of the course, which
is really what matters. There is a
layer of students with high academic
potential but they do not represent the
majority. Other hurdles facing students
and lecturers include the medium of
teaching being English, and the extent
to which basic education does not
prepare students for reading, writing
and thinking independently. Universities
across the country require a minimum

of 50% as a pass, but many matriculants come in with 30% passes for
a few of their subjects. There is a significant gap between matric and
university pass requirements.
In-service teachers face a different set of problems such as having a
huge workload to cope with which affects the amount of course reading
they are able to do. Lecturers allow time in class for them to read and
draw on their practical experience as a basis to build their knowledge
of theory. Much of the teacher training in former years neglected to
ground teachers practice in theory. The BEEP programme is designed
to focus on theory and practice and the programme designers are
cognisant of the need to equip teachers with both dimensions.

The BEEP will be the first university degree in the Eastern Cape
to thoroughly prepare teachers to teach in Xhosa-medium
classrooms. Initially it will concentrate on accrediting foundation
phase teachers with a degree that will enable them to develop
the ability of children to acquire high academic capability in both
isiXhosa and English.
I-BEEP iza kuba sisidanga sokuqala sasedyunivesithi eMpuma
Koloni sokulungiselela ootitshala ngendlela egqibeleleyo ukuba
bakwazi ukufundisa kumagumbi asebenzisa ulwimi lwesiXhosa.
Ekuqaleni iza kugxininisa ekuqinisekiseni ootitshala besigaba
esisiseko ngesidanga esiza kwenza ukuba bakwazi ukuphuhlisa
isakhono sabantwana sokufunda kumgangatho ophezulu
ngolwimi lwesiXhosa nolwesiNgesi. Abantwana besikolo
abangaphantsi koluleko lootitshala abanjalo banamathuba
aphezulu okuphumelela kumabanga esigaba esiphezulu.
Schoolchildren under the guidance of such teachers are far more likely
to be successful in the higher grades. Their command of English and
of isiXhosa will include capability in both basic communication and in
academic functions, that they will have beyond foundation phase. Current
teacher training programmes comes short of preparing teachers for
classrooms where isiXhosa medium is required, as training is offered in
English. Speaking a language does not mean you have the methods and
knowledge to teach in that language.

The BEEP has already been approved by the internal structures
at the UFH and is planned for implementation in 2017.
I-BEEP sele yamkelwe yavunywa ngamacandelo angaphakathi
e-UFH kwaye ngokwezicwangciso kulindeleke ukuba
iphunyezwe ngo-2017.
In the meantime, prospective students, from grade 12, will be recruited
to teach in the foundation phase. These teachers will hopefully be the
first critical layer of teachers to be trained to teach in isiXhosa and to
teach isiXhosa literacy.
The UFH faculty of education is responding, through BEEP, to the
Language-in-Education Policy (1997). Expanding the use of African
languages in higher education is part of building people’s ability to
communicate with each other in broader society and therefore is part
of building democracy.

Dr Namhla Sotuku is a Lecturer at in the UFH in the Education Faculty and also
a teacher trainer with an interest in multilingual education. She holds a PhD in
education policy with a focus on rural education.
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Developing a community of readers

through a COMMUNITY LIBRARY

Teachers and librarians know that
having a range of books available
and visible to children - in languages
that reflect the languages that
children speak best and know best is important in them developing into
voluntary readers and developing
a healthy understanding of
themselves.
Exposing children to a wide range
of interesting books is key to getting
them to read. Read to them, ask
probing questions, engage with their
points of interest and be open to a
range of responses.
ITEC is an education-based NGO that seeks
to create opportunities for children to learn
optimally, especially young children. Their work
is based on the belief that children need to be in
safe and stimulating environments, conditions
that are not generally found in South Africa. In
realising this belief of building child-friendly
communities, ITEC designed a community
library as one of their projects. As one walks
in to this library one feels the child-friendly
environment where primary schoolchildren
are engaged in reading, writing, conversation
and games. Apart from children visiting the
library daily, there is an outreach programme
that serves about ten primary schools and ten
Early Childhood Centres. These schools and
centres are in the Amatole municipal district. I
spoke to the librarian, Angel Tuson, to find out
more about what makes this community library
meaningful for children.

How do we view children?
A point that was raised quite strongly, was how children are generally
perceived today. There is a general perception that children should be
governed and controlled strictly by adults which means adults take
priority in life, not children. This attitude is found in most spheres of
life including schools, homes and public libraries. ITEC’s librarians
reverse this social hierarchy and positions children as the priority.
This orientation of children-as-the-priority, is the foundation for the
community library. Layout, kinds of books, activities, funding are all
based on this orientation that views children as integral to how the
library is shaped. Support to teachers is another service that is offered,
to advance the educational interests of children.

Putting principle into action
Putting into practice a different way of how we view children is not easy
because at some point it confronts peoples’ beliefs. The adoption of this
orientation is supported by ITEC’s leader, Michele Kay. Her democratic
leadership entails supporting, not only the belief that children should
be prioritised, but actually putting the principle into action. Training
incoming staff to treat children in affirming ways takes time to
cultivate, which also involves developing a child-rapport that respects
individuality and values children. Essentially it involves re-organising
the power-relations between children and adults in the library, so that
both parties enjoy a measure of respect. For example, it is not allowed
that children are spoken down to but rather, that they are listened to
and appreciated.

Children should be listened to and appreciated.
abantwana bayamanyelwa futhi banconywe.

Layout
The layout of the library reflects the parity, as human beings,
between adults and children. There is no distinction made between
an adult section and a children’s section. Books that are considered
inappropriate for children are not found on the shelves. An open-ended
layout allows for more integration between adults and children and
opens opportunity for children to gain from the experience of adults.
In this way, adults and children can discuss the content of a book or
choose one together. And, an adult’s choice of a book stands to be
guided by them.

Languages of books
Librarians believe in having books in languages that reflect the
languages that children speak best and know best.
Abaphathi bamathala eencwadi bakholelwa ekubeni babe
neencwadi zezo lwimi abantwana bazithetha nabazazi
ngokugqibeleleyo.
This means that far more isiXhosa books are required in the library to
help debunk the myth (in the minds of most people), that English is the
main language of expression and of progress. There is a rich body of
knowledge to be uncovered in isiXhosa, and we need to bring that into
libraries more deliberately. Going forward, isiXhosa needs to be placed
more visually on the library’s agenda. In the meantime efforts to lift
the status and use of isiXhosa, comprise having the print environment

in isiXhosa, English and Afrikaans.
There are a few isiXhosa books but
more books are needed, particularly for
young children. English has a 200 year
head start on publishing compared to
isiXhosa and publishers continue to
publish large scale quantities in English.
With such a backlog in publishing,
providing a wide range of good books
in isiXhosa for foundation phase
children is difficult. Notwithstanding,
that there is a rich history of African
writers publishing, for about 100 years,
but publishers, authors and translaters,
need to join hands to adapt some of this
material for young children.

Choosing books
The kinds of books that children are
exposed to is an important factor in
developing them into critical thinkers.
We have to provide reading material
that goes beyond what Barbie and
Transformers have to offer. Children
are prone to absorb values and develop
perspectives through the books that
they read. For example if one considers,
the classic Gullivers Travels, how it
uses characters to show who is small
and who is big in society and how such
depictions can help children see society
from different angles. Children need to
read critically about characterisation
which could enable them interrogate
certain taken-for-granted beliefs.

Reading good books can also lead
children to a healthy understanding
of themselves.
Kananjalo ukufunda iincwadi
ezimnandi kungenza ukuba
abantwana babe nokuziqonda bona
ziqu ngendlela efanelekileyo.
Content in books can bring pride in your
heritage, the African story, Things Fall
Apart, is one example. Such classics
need to find expression in children’s
books but there are too few examples
of African stories been rewritten for
children. Books affirm and build on
cultural environments and practices.
Translaters know how to reversion
books so that children in different social
settings can relate to good stories and
to a common set of values.
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Supporting teachers
The library’s reach extends to teachers from approximately ten
schools in rural and urban communities. These schools receive
support mainly with the supply of books, and with methods to
establish classroom libraries. A significant number of the books in
the library go to schools on block loans. Teachers take out about 150
books out a time, to last the term.
Being responsive to teachers is the basis for book loans. Two main
aspects inform the bloc loans; firstly, making books available to
children and secondly, having books in classrooms that are going to be
interesting and useful. Teachers enter into dialogue with the librarians
about the kind of books that are needed. When teachers sign up in the
library they also state what kinds of books they are requiring. Some
teachers simply fill-up a trolley with books and let children decide for
themselves what they want to read.

Teachers and librarians know that having a range of books
available and visible to children is important in them developing
into voluntary readers.
Ootitshala kunye nabaphathi bamathala eencwadi bayazi
ukuba ukubakho kweencwadi ezahlukeneyo zifumaneke futhi
zibonakale kubantwana kubaluleke kakhulu ekubaphuhliseni
ukuba babe ngabantu abakhuthalele ukufunda ngokuzithandela.
One particular farm school organises their foundation phase curriculum
into themes and the library provides books for these themes. Books are
compiled for schools to collect, in many instances with additional books
to those that were requested.
Questionnaires and phone calls to teachers are used to help make the
library responsive to the needs of teachers, as opposed to prescribing
what they might be needing. Through the borrowing programme it
emerged that support for the entire school is possible especially if
principals provide the guidance and systems to facilitate the loan
process. Such library intervention is referred to as whole-school
development.

The big question
The big question that librarians are asked is:

How can I get my children to read?
Ndingabenza njani abantwana bam ukuba bathande ukufunda
Teachers and parents ask the same question. Questions about how to
set-up a display of books are far less frequent. Ideas that seem to work
are quite simple.

Exposing children to a wide range of interesting books is key.
Read to them, ask them questions and engage with their points
of interest.
Okona kubaluleke kakhulu kukuba kusoloko kukho iincwadi
ezininzi ezahlukeneyo nezinomdla abangazifunda abantwana.
Bafundele, ubabuze imibuzo uze uxoxe nabo ngezo zinto
zinomdla kubo.
Re-phrase questions to go past the common, ‘I don’t know’.

Ask probing questions and be open to a range of responses.

Ask probing questions and be open
to a range of responses.
Buza imibuzo eyenza ukuba
bacinge futhi ulindele iimpendulo
ezahlukeneyo.
Children in ITEC library are aware
that the questions librarians ask them
have personal meaning and value. For
example, they are aware that these
questions lead to the kinds of books that
reach the shelves.

Make more accessible the books
which you think are well written and
that carry good messages. Make
sure that books are in the languages
that they speak, besides English.
Yenza ukuba zifumaneke
ngokulula iincwadi ocinga ukuba
zibhalwe ngendlela eyiyo futhi
ezinemiyalezo eyimfundiso.
Qinisekisa ukuba iincwadi
zibhalwe ngolwimi abaluthethayo,
ngaphandle kwesiNgesi.
Believe that children will look after
books as you have encouraged them
to. The library does not fine children
despite stories like: the goat ate my
book, my book got wet, my father forgot
the book. Reading is considered more
important than the book itself. Trusting
children, and not being punitive, builds
rapport with them that contributes to
them enjoying reading.
These ideas are also applied in a
reading club where paired reading and
group reading takes place at scheduled
times in the library. Volunteers who
speak the same language as children
are far more useful for storytelling
especially for the very young ones.
Books are discussed in ways that lead to
them taking books home to share with
parents and caregivers.

As an adult know what you like
in books and what is delightful to
share with children.
Njengomntu omdala ufanele
ukwazi oko ukuthandayo
ezincwadini kwanoko kwenza umdla
nongabelana ngako nabantwana.
They will cultivate similar tendencies to
have preferred authors and genres.

Children are resourceful

Moving forward

Often the librarians ask children to choose books for the block loan that
is to be sent to schools. Feedback from schools shows that what children
choose is exactly what gets read in the schools which leads to requests
for more of the same kind of books. Librarians observe the books that
children choose and then challenge them with different material to read.
About 30-40 children are in the library on week-days and more children
are reading since the space and layout has been re-organised to focus
just on children. From a spatial point of view, they seem to prefer nooks
for reading and to be physically closer to books. Currently there is
more of an emphasis on reading for pleasure than reading to complete
homework tasks. As a result, fewer homework tables are provided
and this further encourages reading for enjoyment. As children began
choosing books for children at other schools a shift to reading stories
and fiction was encouraged. Schools are requesting fewer factual books
which is further evidence of this shift to reading for pleasure.

Believing that children should feature
highest on the social agenda entails
making literacy activities meaningful for
them. Libraries should be responsive to
what children are interested in and to
what they need.

The tendency to read for pleasure shows that more children read
individually. There is also a tendency that they want to take home what
they are reading in the library.

When children read they also want to write and paper and
pencils are provided for this.
Xa abantwana befunda baye kananjalo bafune ukubhala kwaye
iphepha kunye namasiba okubhala bayawanikwa ukwenza oko.
By having paper and pencils readily available, creative writing is
encouraged as reading and writing go together. When they play games,
especially word games, they want to write as well. These observations
of how children enter into a dynamic of reading and writing has led the
librarians to further cultivate their growing interest in writing. Making
more writing corners available has been part of this response.

Applying the idea of whole school
development means that a community
library ensures that each class in a
school has enough books. Teachers have
a full workload and do not have time to
run a library. However with a bloc loan
system a community library can help
schools make sure that each child is
engaged in a book.
Developing a community of readers
should be a public advocacy drive.
People in positions of authority should
contribute to valuing children and the
role reading and writing plays in giving
them a fuller experience in life.

As adults we can do much more to
read to children daily and to feed
their curiosity with good books.
Njengabantu abadala kukhulu
esingakwenza ngokufundela
abantwana yonke imihla kunye
nokwanelisa umdla wabo
ngeencwadi ezinomdla.

This principle of observing what children are interested in and
providing that for them makes them feel happy in the library.
Olu luvo lokuziqwalasela ezo zinto banomdla kuzo abantwana
baze bazinikwe ezo zinto lwenza ukuba bonwabe abantwana xa
bekwithala leencwadi.
Also, as children move through certain kinds of books more swiftly,
more challenging reading is provided for them. Guidance should be
provided for children in ways that retain their reading and writing as
being self-directed.

Angel Tuson is a librarian who believes a community
library are spaces for children’s curiosity to be
nurtured. She worked in library design to serve
community needs for the past 12 years.
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READING CLUBS
The broader community contributing to quality
education. Build readers, build a nation.
In the Eastern Cape reading clubs are
considered as a social and political
intervention to support children to be
highly literate and confident to pursue
what is possible for themselves. Clubs
are based on the belief that strengthening
children’s home language(s) is essential
for their development.
Reading, writing and arithmetic are three important aims
of primary schooling. Eastern Cape children need support
to acquire these abilities at both basic and higher levels.
Intervention is needed to develop children into readers
and writers, as schools are not undertaking this task very
well. Establishing reading clubs is one such intervention to
further support our younger generation to be literate and
numerate and thereby to have a better start in life. I spoke
to a literacy specialist, Xolisa Guzula, to gain insight into
what reading clubs are about.

Reading clubs are based on the idea of Ubuntu that
says, “my child is your child” and “it takes a village
to raise a child”.
Amaqela okufunda asekelwe kuluvo loBuntu
oluthi, “umntwana wam ngumntwana wakho”
futhi “luxanduva lwabahlali bendawo bonke
ukukhulisa umntwana.”
People from most communities understand the value of
reading to children regularly, as a way to nurture their
wellbeing. Community activists drive reading clubs and
believe in the idea of reading and writing as helping children
to better understand the world, for its hardship and for
its possibilities. Usually schools are used as venues on
Saturday mornings for children to access the club.
Part of what sparked the idea to establish clubs is that,
generally, schools were not accepting enough of the
importance of reading for enjoyment. And, for a range of
reasons, not all homes have parents to read to children.

Therefore planning to read to children has to start in the
community where another space is created for taking care of
children through reading to them.
Ngoko ke ukwenza izicwangciso zokufundela abantwana kumele
kuqale kwindawo ekuhlalwa kuyo nalapho kuthi kwakhiwe enye
indawo yokunakekela abantwana ngokubafundela.
Appropriate books and adult readers (and youth) are provided for children
in these spaces of nurture. The idea of communities taking up the project
of reading to children was inspired by the late, but well known, public
intellectual Dr Neville Alexander. He was director of the PRAESA (Project
for the Study of Alternative Education in South Africa) which was based at
University of Cape Town. Eventually Nalibali, a national reading campaign,
took the idea further by using reading mentors to start similar clubs in
Gauteng, KZN, Eastern Cape, Western Cape, Free State and Limpopo. They
provide materials and training in these provinces.

Reading for enjoyment characterises the approach of clubs,
where books in children’s home languages are available. Also,
where there are adults who have a keen interest in children read
to them consistently. Games, songs, writing, discussion and
play form part of the range of literacy activities.
Ukufundela ulonwabo yenye yeendlela ezisetyenziswa ngamaqela
okufunda, nalapho kukho iincwadi ezibhalwe ngolwimi lwasekhaya
lwabantwana. Kananjalo, nalapho kukho abantu abadala abanomdla
kubantwana ngokubafundela rhoqo. Imidlalo, iingoma, ukubhala,
iingxoxo kunye nokulinganisa imidlalo, zonke ezo zinto ziyinxalenye
yemisebenzi eyahlukeneyo yokufunda.
Creating opportunities and providing adults who are willing to work
with children is key to the success of the clubs.
Teachers are crucial to educational interventions and consideration is
given to how they are involved in community literacy. Their involvement
differs from context to context. For example, in the Eastern Cape where
many school communities are in rural areas, teachers often have to
travel long distances over weekends to reach their homes. Family
responsibilities and workloads make Saturday mornings not feasible
for most teachers. On a daily basis teachers also have to do detailed
administrative work, assessment tasks, lesson preparation and extra
mural activities. But despite these circumstances they still find ways,
in certain instances, to integrate the reading club approach with their
classroom activities.
Teachers connect with reading clubs in various ways. Some teachers
only make use of the materials that Nalibali publishes in the Sunday
Times; others engage in training so that they can use the practical
ideas in their classrooms and; others build reading for enjoyment into
their timetables. Not all teachers have been adequately prepared, in
their initial training, to teach children how to enjoy reading and writing.
These are essential capabilities for children to acquire as a way being
and, because of the kind of society that we have today.
Certain policy statements have also facilitated the use of the reading club
methods. For example, in the Western Cape, since 2001, all schools are
expected to read every day for at least half an hour. Here the reading clubs
provide teachers with reading materials and methods to make this half
hour interesting.

The curriculum, commonly referred to as
CAPS (Curriculum and Assessment Policy
Statement) mentions the importance of
reading for enjoyment. But the policy
does not provide practical ideas of how it
should feature in teaching the curriculum.
Action researchers from the Nelson
Mandela Institute for Rural Development
and Education (NMI), assisted teachers
with how to timetable the method
and practice of reading for enjoyment.
Teachers who benefitted from this support
are from communities in Qunu, Bizana
and Mqanduli. Home languages such as
isiXhosa are used mainly for most literacy
activities. Support for English is also
provided with the intention of developing
high bilingual proficiency.

In the Eastern Cape reading clubs
are considered deliberately, mainly
by community and research
activists, as a social and political
intervention. The overarching idea is
to build children to be highly literate
and confident and therefore far
more aware of how to pursue what
is possible for themselves. Reading
clubs, as referred to here, are based
on the belief that using home
languages is essential to developing
children and thereby building a
better society.
EMpuma Koloni amaqela okufunda
abonwa, ingakumbi luluntu kunye
nabaphandi, njengongenelelo
kwezentlalo nakwezepolitiki. Owona
mbono uphambili kukuphuhlisa
abantwana ukuba bakwazi ukufunda
ngokugqibeleleyo futhi bazithembe,
ngalo ndlela ke baqonde
nangakumbi ukuba bangafikelela
njani na koko banokwazi ukukwenza.
Amaqela okufunda, njengokuba
ebizwa apha, asekelwe kuluvo
lokuba ukusebenzisa iilwimi
zasekhaya kubaluleke kakhulu
ekuphuhliseni abantwana, ngoko ke,
nasekwakheni uluntu olungcono.

Xolisa Guzula is a literacy specialist who is doing a
PhD in Literacy at UCT. She has been working for
9 years in supporting and establishing reading clubs in
the Eastern and Western Cape communities.
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PROVINCIAL INITIATIVE: THE EASTERN CAPE
DEPARTMENT OF EDUCATION

IN THE FORTHCOMING EDITION...

The Eastern Cape is the only province in South Africa to
have undertaken a provincial-wide attempt to provide MTbased education for the first six years of primary education.

A comment on the Eastern Cape Department of
Education’s project to implement Mother-tonguebased-education in Eastern Cape primary schools
will be shared.
Umbono malunga neprojekthi yeSebe
lezeMfundo laseMpuma Koloni wokuphumeza
imfundo esekelwe kulwimi lwaseKhaya kwizikolo
zamabanga aphantsi eMpuma Koloni kuza
kwabelwana ngawo.

SCHOOL LANGUAGE POLICY
Few schools managed to formulate and implement a
School Language Policy that responds to the policy
termed, Incremental Implementation of an African
Language (IIAL).

A reflection on an East London based school,
Merrifield Preparatory School will offer a few insights.
Ukuqwalasela isikolo esiseMonti, iMerrifield
Preparatory School kuza kusenza sifumane
iingqiqo ezintsha.
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Ootitshala kunye nabaphandi benza iprojekthi
yokufunda iilwimi ezimbini kwisikolo
esiselokishini eRhini.
It is a teacher training project that uses the classroom as
the context for the research.
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